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“Educators skilled at regulating their emotions report 
less burnout and more positive affect while teaching.” 

Brackett, Mojsa, Reyes & Salovey 
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DMPS SOCIAL AND EMOTIONAL LEARNING (SEL)  VISION 

Today, districts seek to educate a knowledgeable, responsible, and socially competent multicultural and multilingual stu-
dent population from racially, ethnically, and economically diverse backgrounds (Weissberg et al., 2017). Since the Collab-
orative for Academic, Social, and Emotional Learning (CASEL) introduced social and emotional learning into education in 
1994, society, education, and the field of SEL have evolved. Des Moines Public Schools is home to nearly 33,000 students, 
5,000 employees representing 88 countries with 100 plus languages spoken in our school communities. DMPS is using the 
CASEL SEL framework to advance academic equity and excellence serving the largest and one of the most diverse school 
districts in Iowa. The undertaking requires a systemic approach that meets the academic, social, and emotional needs of 
our school communities while addressing the root causes of inequities.    

Social and emotional learning (SEL) enables young people and adults to acquire the emotional knowledge, skills, and atti-
tudes that enhance relationships, goal achievement, empathy, and decision-making. The Five core competencies of SEL 
are self-awareness, self-management, responsible decision-making, relationships skills, and social awareness; the 
five constructs of Transformative SEL are identity, agency, belonging, collaborative problem-solving, and curiosity.   

While every school, community, and classroom in the Des Moines Independent Community School District is unique, we 
share a commitment to excellence in instruction, equity, and human development of students and adults. We are proud of 
the diversity and innovation of our communities and seek to empower and support students and adults to realize their true 
potential. DMPS understands the importance of emotions in setting conditions to improve student and adult learning, deci-
sion-making, creativity, relationships, and health. The lived experiences of each person in our community is the anchor of 
our SEL efforts. The District uses social and emotional learning (SEL) as a framework to inform every aspect of district’s 
quest to educate leaders in an inclusive and safe learning environment. To this end, DMPS is advancing SEL as a lever 
for equity and excellence; the school board has written the SEL goal in limitation 2.10.  

DMPS BOARD LIMITATION 2.10 

The Superintendent shall not cause or allow conditions that do not support the Social and Emotional Learning and needs of 
all students.  

The components of the Board Limitation 2.10 

1. Operate without full integration of learning supports (e.g. behavioral, social services, mental health), instruction, and 

school management within a comprehensive cohesive approach the facilitates multi-disciplinary collaboration. 

2. Operate without the staff complement to support social/emotional needs of all students. 

3. Operate without a professional development plan to support social emotional learning outcomes and student needs. 

4. Operate without a curriculum for social emotional learning. 

5. Operate without an assessment tool to measure Social Emotional Learning outcomes. 

6. Operate with policies or processes that cause conditions adversely impacting the physical and/or psychological safety 
and well-being of students and/or limiting the ability of building leadership and/or teachers to provide a safe school 
setting and the optimum conditions for teaching and learning. 

 
To meet the board limitation, DMPS is using SEL to ensure 100% of our students feel loved, challenged, and prepared; 
DMPS works to ensure our young leaders feel a sense of belonging, have rigorous expectations across grade levels, and the 
emotional skills and self-efficacy to achieve academic and post-secondary life goals.  

Vision: To become a model for urban educational equity and excellence in America. 

Students: Students achieve academic and life goals, develop healthy and positive relationships, and acquire skills to be re-
sponsible citizens. 

Staff: DMPS cultivate safe, equitable, and thriving work environment to enhance individual and organizational health, well-
being, and goals. 

Community: DMPS uses social and emotional learning (SEL) to advance school-family-community partnerships through 
trust, collaborative relationships, and meaningful conversations. 
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SEL is an on-going pro-

cess of acquiring and ap-

plying knowledge, atti-

tudes, and skills through-

out life, in predictable and 

unpredictable situations.  

 SEL involves all adults, as 

teachers and life-long 

learners. Adults engage in 

a process of co-creating 

an co-learning with stu-

dents. 

SEL promotes learner voice 

and provides opportunities to 

encourage, engage, and em-

power learners to make deci-

sions that allow them to ex-

plore their identities, choices, 

interests, and experiences in 

multiple contexts. School 

community supports and cele-

brates student identity, agency, 

belonging, collaborative prob-

lem-solving, and curiosity. 

 SEL helps to create safe, 

healthy, and supportive 

environments that extend 

beyond the classroom to 

the whole school, home, 

and community.  

 

FOUNDATIONAL PRINCIPLES OF SEL IMPLEMENTATION 

TRANSFORMATIVE SOCIAL AND EMOTIONAL LEARNING 

1 

Development Matters (Osher, Cantor, 
Berg, Steyer, & Rose, 2017)  

• Individuals develop and grow their so-
cial and emotional competencies over 
time  

• Certain skills serve as building blocks  

• Development of social and emotional 
skills depends on the age and context 
of the individual  

Context Matters (Osher et al., 2017):  

• Development depends on biology 
and environment  

• Contexts include multiple factors 
such as: culture, identity, charac-
teristics of the learner, and the 
environment in which the learner 
is situated  

Culture Matters (Hecht & Shin, 2015):  

• There are multiple ways to express 
social-emotional skills  

• Expression of social and emotional 
skills vary by culture  

• It is important to reflect on our 
own cultural assumptions  

Social and Emotional Learning is an integral part of education and human development through which all young people and 
adults acquire and apply the knowledge, skills, and attitudes to develop healthy identities, manage emotions, and achieve per-
sonal and collective goals, feel and show empathy for others, establish and maintain supportive relationships, and make re-
sponsible and caring decisions (CASEL, 2020). In Des Moines Public Schools, we advance educational equity and excellence 
by leveraging nuanced understanding of emotions to develop healthy identities, relationships, and practice empathy and re-
sponsible decision-making.   

Transformative SEL is a transcendent approach to SEL that reimagines spaces where all children and youth have equal op-
portunities to thrive. DMPS understands the requisite importance of graduating leaders ready to meet the growing political, 
economic, and leadership challenges we face in the United States and the world. Transformative SEL will equip our gradu-
ates with the knowledge, skills, and attitudes to compete in the global market by empowering them to develop and under-
stand their identity, agency, belonging, collaborative problem-solving, and curiosity. Equally important, we seek to provide 
spaces for youth to examine the inequities that have and continue to harm their communities.  

All adults in Des Moines Public Schools contribute to student-outcomes, directly or indirectly. Hence, transformative SEL 
also seeks to provide an equitable work environment that accounts for the social and emotional well-being of our staff. As 
leaders and models for our school communities, adults must co-learn to examine the root causes of inequities, model SEL, 
and co-create communities that celebrate and uplift the humanity of each student and adult.    

Important considerations for implementing SEL competencies include:   

(Excerpt from Iowa’s Social-Emotional Learning Competencies Guidance)  

2 3 
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THE CASEL-FIVE (CASEL 5) COMPETENCIES: 

DMPS has adopted the Iowa Social and Emotional Learning Competencies (IASEL Competencies) which include learning 
targets, developmental indicators, adult examples for instruction and learner examples. The competencies will provide our 
district, schools, and teachers with information and strategies that can be used to plan and implement social and emotional 
learning.  

 

ASSESSMENT: 

Des Moines Public Schools has collaborated with Panorama Education to provide an assessment tool for students, staff 
and stakeholders. In addition, the state of Iowa has collaborated with Panorama Education for a Student Success dash-
board, currently housing early literacy data, and eventually building out to house all early indicator student da-
ta.  The SEL assessment is perspective based, and leaders will be held accountable for improving school climate and cul-
ture, student self-efficacy, and student-teacher relationships. These measures contribute to student and adult well-being, 
academic performance, and student voice.    

SELF-AWARENESS 

The ability to understand one’s own emotions, 
thoughts, and values and how they influence 
behaviors across contexts. This includes the 
capacity to recognize one’s strengths and limi-
tations with confidence and purpose. 

SELF-MANAGEMENT 

The ability to manage one’s emotions, thoughts, 
and behaviors effectively in different situations 
and to achieve goals and aspirations. It includes 
an individual’s capacity to delay gratification, 
manage stress, and feel motivation and agency to 
accomplish personal and collective goals. 

RELATIONSHIP SKILLS 

The ability to establish and maintain 
healthy and supportive relationships 
and to effectively navigate settings with 
diverse individuals and groups. It in-
cludes the capacity to communicate 
clearly, actively listen, cooperate, work 
collaboratively to problem solve and 
negotiate conflict constructively, navi-
gate settings with differing social and 
cultural demands and opportunities, 
provide leadership, and seek or offer 
help when needed.  

RESPONSIBLE DECISION-
MAKING 

The ability to make caring and 
constructive choices about person-
al behavior and social interactions 
across diverse situations. This in-
cludes the ability to consider ethi-
cal standards and safety concerns, 
and to evaluate the benefits and 
consequences of various actions of 
personal, social, and collective well
-beings. 

SOCIAL AWARENESS 

The ability to understand the per-
spectives of and empathize with 
others, including those with di-
verse backgrounds, cultures, and 
contexts. This includes the ability 
to feel compassion for others, un-
derstand broader historical and 
social norms for behavior in differ-
ent settings, and recognize family, 
school, and community resources 
and supports.  

https://www.panoramaed.com/
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The CASEL 5 competencies are the anchor of Transformative SEL, a new field that uses SEL as a lever for equity. Trans-
formative SEL equips leaders and school communities with the skills to address inequities in our local contexts. For exam-
ple, DMPS is committed to becoming an Anti-racist school district, and Transformative SEL provides a foundation for 
building communities that celebrate and elevate the humanity of every person in our system. “No one is born racist or 
antiracist; these result from the choices we make. Being antiracist results from a conscious decision to make frequent, 
consistent, equitable choices daily. These choices require ongoing self-awareness and self-reflection as we move through 
life. Being racist or antiracist is not about who you are; it is about what you do” (National Museum of African American 
History and Culture). We acknowledge that inequities—racism, sexism, classism, homophobia, Islamophobia, ableism, etc.
—harm certain populations of our communities, populations whose identities, humanity, and experiences are requisite to 
the pursuit of educational equity and excellence.    

FIVE CONSTRUCTS OF TRANSFORMATIVE SEL: 

Denotes how students and adults view themselves; self-awareness about their multidimen-
sional identity (e.g., race/ethnicity, social economic status, gender, religion, values, inter-

ests, etc.), and a healthy sense of identity that contributes to positive academic, social, and emotional outcomes.   

Identity 

Refers to relationship skills competencies; the capacity of an individual to effectively en-
gage in a process to problem solve in collaboration with others; and realizing the collective 

rights and responsibilities of full citizenship. Realizing full citizenship of all members of our school communities 
is a fight for social justice.   

Collaborative  

Problem-Solving 

Refers to self-management; voice, choice, and collaborative problem solving; perceived 
and actual capacity to effect change through purpose; and collective efficacy.   

Agency 

Social awareness; sense of connectedness and trust in co-constructing an equitable thriving 
school community; self-worth; self-efficacy; feeing recognized and being fully involved in 

relationship-building and co-creating learning spaces.   

Belonging 

Denotes to responsible decision-making; conscious self- and social analysis; being curious 
about others; and cultural competencies to lead. The research on emotions and transform-

ative SEL intersects in the need to be curious about emotions, people, inclusion, and inequities.   

Curiosity 

Based on research and recommendations from stakeholders, the state of Iowa used the CASEL core SEL competencies as 
the framework for providing support and guidance in Iowa.  The CASEL competencies address five broad and interrelated 
areas of competence and include: self-awareness, self-management, social awareness, relationship skills and responsible 
decision-making.  Data from the Panorama Survey suggest that many of our K-12 students would benefit from more explic-
it instruction in some of these core competencies.     

Within our district, a SEL Task Force work group was created to examine the IASEL competencies, learning targets and 
other indicators to determine if they fit our community context, especially our commitment to equity.  After review and 
discussions these competencies were adopted because they are clearly defined, balanced, developmental, culturally sensitive 
and empirically sound. Each competency can be taught and applied at each developmental stage from childhood to adult-
hood and across diverse cultural contexts.  In addition, the CASEL framework takes a systemic approach that emphasizes 
the importance of establishing equitable learning environments, coordination of practices across classroom, school, fami-
lies and communities and collaboration among these key settings.     
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IASEL COMPETENCIES AND LEARNING TARGETS: 

• Identifying emotions 

• Accurate self-perception 

• Self-confidence  

• Impulse control 

• Stress management 

• Self-discipline and self-motivation 

• Goal setting 

• Organizational skills  

• Perspective taking and empathy 

• Appreciating diversity and respect for others 

• Civic engagement  

• Communication 

• Social engagement 

• Relationship building 

• Teamwork  

• Identifying problems 

• Analyzing situations and solving problems 

• Evaluating and reflecting  

• Ethical responsibility  

The state of Iowa has used the CASEL competencies to establish pre-school to high school learning targets that articulate 
what students should know and be able to do for academic, college, and career success and ultimately success in life.  Each 
Competency includes three to five Learning Targets that further organize essential skills, abilities, behaviors and attitudes. 
The five Competencies and Learning Targets are consistent  across grade bands that include K-2nd, 3rd-5th, 6th-8th, and 9th
-12th. Although Learning Targets are consistent across grade bands, Adult Examples for Instruction were developed consid-
ering the important changes in learners’ social and emotional development as they mature.  The identification of learning tar-
gets, SEL indicators and examples should help DMPS leaders and staff develop a foundation to foster social and emotional 
learning while at the same time create positive district, school and classroom conditions and climate.   

It is the belief of the SEL Task Force that examination of the cultural fit of the CASEL competencies and subsequent learn-
ing targets is a continual process and should evolve as our implementation moves forward.  The task force further contends 
that the development of SEL skills is not easily assessed and should be viewed as a life-long journey.  For this reason, the 
terms “learning targets” and “competencies” instead of “standards” are most appropriate as we begin implementation.  The 
competencies provide a guide of what to teach and provide our district, buildings and staff a common language from which 
to start.  Our emphasis should always be on building skills.      

RELATIONSHIP SKILLS 

SELF-MANAGEMENT 

SELF-AWARENESS 

SOCIAL AWARENESS 

RESPONSIBLE  

DECISION-MAKING 
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Research has shown that social and emotional development can be fostered, and social and emotional skills, atti-
tudes, and behaviors can be taught using a variety of approaches: (CASEL 2020)  
Free-standing lessons designed to enhance students’ social and emotional competence explicitly. Teaching practices such as 
cooperative learning and project-based learning, which promote SEL. Integration of SEL and academic curriculum such as 
language arts, math, social studies, or health. Organizational strategies that promote SEL as a school wide initiative that cre-
ates a climate and culture conducive to learning.  

  
Effective SEL approaches often incorporate four elements represented by the acronym SAFE:  
Sequenced: Connected and coordinated activities to foster skills development.  
Active: Active forms of learning to help students master new skills and attitudes.  
Focused: A component that emphasizes developing personal and social skills.  
Explicit: Targeting specific social and emotional skills.  

The diversity of our school communities necessitates a robust approach that localizes the solutions, builds capacity, and stra-
tegically account for the nuances of emotions, SEL, and humanity. We are taking a three-phase approach that works to build 
systems, school culture, support explicit SEL instruction, and the integration of SEL into academics. SEL is 
an ingrained part of every aspect of education rather than an isolated effort.   

The DMPS SEL implementation will center adult SEL as the core and requisite strategic priority to create a more emotionally intelligent organi-
zation with the cultural competencies to humanize and deliver equitable experiences for our students. “It is difficult, if not impossible, for 
adults to help students build skills that they themselves do not possess. It is vital, then, for adults working in educational 
settings to have strong SEL skills themselves” (Stephanie Jones, Harvard EASEL Lab). Adult SEL matters for two main 
reasons: 1) the well-being of all employees is quintessential, and 2) adults model, teach, and co-learn with students in a thriv-
ing school community.   

SEL IMPLEMENTATION PLAN 
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“Our humanity         

is worth a little          

discomfort,  

it’s actually worth a 

lot of  discomfort.” 

Ijeoma Oluo 
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ELEMENTARY PHASE PLAN 
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ELEMENTARY IMPLEMENTATION PLAN 

By fall 2026, 100% of Elementary Schools will be in, or have completed, Phase 3 of the SEL Implementation Plan.  Each 
school will have an SEL Champion that leads the school’s progress with the district support, specifically the network Cul-
ture, Climate, and Community (C3) Coordinator.  

In the 2021-22 school year, 100% of Elementary Schools will receive 3-hours of foundational adult SEL professional learning from the district.  

School Year Phase 1 Phase 2 Phase 3 

2021-2022 30% of Elementary Schools     

2022-2023 100% of Elementary Schools     

2023-2024 70% of Elementary Schools 30% of Elementary Schools   

2024-2025   100% of Elementary Schools   

2025-2026   70% of Elementary Schools 30% of Elementary Schools 

2026-2027     70% of Elementary Schools 

IMPLEMENTATION PHASES 

Phase 1: System Practices 

In phase 1, schools will plan, 

organize, and align systems to 

ensure climate and culture are 

equitable for staff, adults, and 

students. The focus is to cre-

ate structures, teams, and au-

thentic partnerships to ensure 

the school has the capacity 

and strategy to implement 

SEL through an equitable 

lens. 

Phase 2: System Practices and 

Behaviors  

In phase 2, schools adopt 

resources and strategically 

integrate SEL into academics, 

policies, and practices in the 

school community. This 

phase is centered on adult 

modeling, student agency, 

and seamless infusion of 

transformative SEL into all 

functions of school. 

Phase 3: Integration of Sys-

tems, Practices, and Partner-

ships  

In phase 3, schools have the 

capacity, systems, and leader-

ship to achieve and sustain 

transformative SEL as meas-

ured by the ten indicators of 

schoolwide implementation. 

The focus is on ensuring eq-

uitable learning experiences 

for the school community. 

1 2 3 
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In phase 1, schools will plan, organize, and align systems to ensure climate and culture are equitable for staff, adults, and stu-
dents. The tasks in this phase emphasize the establishment of SEL teams, structures, and processes that build cul-
ture, ownership, and skills. School SEL Champions will collaborate with the C3 and other partners to execute and strategical-
ly plan the SEL implementation.    

PHASE 1: SYSTEM PRACTICES 

STAKEHOLDER EXPECTATIONS 

District Principal Supervisors School Administration Adults 

• SEL Task Force 
(provide support, re-
sources, and leadership) 

• MTSS (leadership and 
guidance) 

• Student and Family Ser-
vices (leadership and 
alignment) 

• Cabinet (leadership and 
alignment) 

• All district staff—Adult 
SEL 

• Model SEL 

• Normalize emotions 

• Provide guidance and 
support to building 
leaders 

• Actively engage with all 
stakeholders 

• Ensure alignment of 
efforts 

• Ensure execution of 
implementation goals 

• Commitment 
(leadership) 

• Model SEL competenc-
es 

• SEL Champion—
leadership 

• Plan, organize, and align 
systems 

• Ensure execution of 
adult SEL 

• Engagement with prin-
cipal supervisors and 
district stakeholders 

• Ownership 

• Accountability for pro-
gress 

• Willingness & Owner-
ship of learning 

• Improve SEL compe-
tencies and model for 
students 

• Incorporate SEL strate-
gies into all functions 

• Engage in critical con-
versations with col-
leagues 

  

Students Families Community 

• Engage your school community in 

problem solving 

• Lead by example 

• Be your authentic self 

• Engage with school and school 

board—accountability  

• Engage in learning opportunities 

in the school community 

• Engage with school and school 

board—accountability 

• Engage in learning opportunities in 

the school community 

KEY ACTIONS 

Phase 1A Phase 1B 

• Complete school inventory (fall 2021) 

• School SEL team 

• SEL Champion empowered to lead school efforts 

• Complete adult self-assessment (every semester) 

• 100% of adults in school receive foundational adult 
learning 

• Practice SEL 3-Signature Practices in all functions of 
school 

• Create an SEL plan for professional learning 

• Create an SEL handbook outlining school SEL vision 
and goals 

• Complete SEL learning walks (SEL specific) 

• Communicate with stakeholders (systemize) 

• Begin examining discipline practices, integrated support, 
and training 

• Systemize student voice and engagement 

• Engage school community partners in SEL 101 

• SEL academic integration process 

• Complete adult self-assessment (every semester) 

PHASE COMPLETION 

Phase is complete when the following outcomes have been met: 
• Building has a robust SEL team ideally aligned to MTSS/Integrated Services 

• Completed foundational adult professional development plus foundational trainings 

• Building practices SEL strategies with fidelity and consistency—intentionally used to improve school culture 

• Building has adopted an adult professional development scope and sequence 

• Building has a handbook that outlines equity and SEL vision, roles and responsibilities, and discipline practices 

Trigger: Pilot schools  Timeframe: Ideally 2 years  
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CONSIDERATIONS ANTICIPATED CHALLENGES LEVERS IMPACTED 

• MTSS structure 

• Equity alignment 

• District SEL Task Force support, 
resources, and posture 

• Time allocated for professional 
learning at the buildings 

• Ratio at the district—capacity 

• Support for SEL—weaponization 
of SEL 

• SEL equity and alignment 

• Over intellectualization 

• Patience, this is human work that 
takes time, effort, and self-work 

• Belief systems and mindsets—
equity is achieved through individ-
ual and systemic approach. 

• Safety 

• Health/Wellbeing 

• Dialogue on universal tiers 

Phase 1 continued... 
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PHASE 2: SYSTEM PRACTICES AND BEHAVIORS 

Trigger: Completion of Phase    Timeframe: Ideally 2 years 

In phase 2, schools adopt resources and strategically integrate SEL into academics, policies, and practices in the school com-

munity. This phase is centered on adult modeling, student agency, and seamless infusion of transformative SEL into all func-

tions of school. Schools can use CASEL’s rigorous Program guide (View All Programs - CASEL Program 

Guide) to understand the elements of an evidence-based program. A curriculum is one component of explicit instruction, 

especially in the quest for equity.    

STAKEHOLDER EXPECTATIONS 

District Principal Supervisors School Administration Adults 

• All phase 1             
expectations 

• All phase 1                
expectations 

• All phase 1                   
expectations 

• Adopt SEL resources 

• Leadership and          
commitment 

• Use data to inform       
decisions 

• All phase 1                   
expectations 

Students Families Community 

• All phase 1 expectations 

• Student voice 

• Focus: Self-efficacy and CASEL 
5 competencies 

• Leadership and collaboration 
with adults in the school com-
munity  

• All phase 1 expectations 

• Accountability for student out-

comes via school board 

• All phase 1 expectations 

• Accountability for student out-

comes via school board 

KEY ACTIONS 

Phase 2A Phase 2B 

• School-led adult SEL 

• Complete adult self-assessment (every semester) 

• SEL academic integration 

• SEL explicit instruction (resources or curriculum) 

• Execution/improvement of plans, strategies, and 
practices 

• Practice SEL strategies in all school community en-
gagement 

• Complete SEL learning walks 

• Complete school inventory (spring 2023) 

• Systemize partnerships 

• Complete family survey and execute action plan 

• Complete adult self-assessment (every semester) 

• Practice SEL strategies in all school community engage-
ment 

PHASE COMPLETION 

Phase is complete when the following outcomes have been met: 
• Adult SEL is executed with fidelity and consistency—measured through multiple data points (session feedback, inter-

view protocols, Panorama, etc.) 

• Integration of SEL in classrooms 

• School climate and culture is in the 80th percentile for Elementary Schools as measured by Panorama 

• Student-teacher relationships is in the 85th percentile for Elementary Schools as measured by Panorama 

• Student self-efficacy is in the 65th percentile for Elementary Schools as measured by Panorama 

https://pg.casel.org/review-programs/
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Phase 2 continued... 

CONSIDERATIONS ANTICIPATED CHALLENGES LEVERS IMPACTED 

• Accountability 

• SEL as a lever for equity-equity 
alignment 

• Aligning district priorities and ef-
forts 

• Staff ratios 

• MTSS/Integrated Services 

• Time allocated for professional 
learning 

• SEL academic integration 

• Alignment of district and building 
priorities 

• Integration of district resources 
into building capacities 

• Sustained SEL support and priori-
tization at the district and building 
level 

• High quality curriculum 

• Access to grade level expectations 

• Data literacy 

• Engagement and community 
building 

• Safety 

• Health/Wellbeing 
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PHASE 3: INTEGRATION OF SYSTEMS, 

PRACTICES AND PARTNERSHIPS 

Trigger: Completion of Phase 2 

Timeframe: Perform to standard 

In phase 3, schools have the capacity, systems, and leadership to achieve and sustain transformative SEL as measured by the 

ten indicators of schoolwide implementation. The focus is on ensuring equitable learning experiences for the school commu-

nity. The school team has developed the capacity and autonomy to sustain SEL through robust systems, equitable culture 

and climate, explicit instruction, and SEL integration into academics.    

STAKEHODLERS 

District Principal Supervisors School Administration Adults 

• All phase 1 and 2    
expectations 

• All phase 1 and 2          
expectations 

• All phase 1 and 2         
expectations 

• All phase 1 and 2          
expectations 

Students Families Community 

• All phase 1 and 2                  
expectations 

• All phase 1 and 2 expectations 

• Engagement with the school 
community 

• Two-way communication 

• All phase 1 and 2 expectations 

• Out-of-school time 

• Partnerships 

 PARTNERSHIPS 

Classroom School 

• Ensure SEL instruction is SAFE: 
     Sequenced  
     Active 
     Focused  
     Explicit 

• Positive, caring relationships 

• Adult modeling of SEL and equity 

• Culture and climate 

• Discipline practices are aligned with equity 

• Integrated support 

• Inclusive decision-making 

• Opportunities for partnerships with various stakehold-
ers 

Community Family 

• Partnerships 

• Out-of-School Time 

• Active engagement 

• Two-way communication with school 

• Volunteer opportunities 

KEY ACTIONS 
INDICATORS OF SCHOOLWIDE                          

IMPLEMENTATION 

• CASEL schoolwide indicators 

• Creation of school 5-year SEL strategic plan 

• Complete school inventory (fall 2025) 

• Complete adult self-assessment (every semester) 

• Explicit instruction 

• SEL integrated with academic instruction 

• Student voice and engagement 

• Supportive school and classroom climate 

• Adult SEL 

• Supportive discipline 

• Continuum of integrated support 

• Authentic family partnerships 

• Aligned community partnerships 

• Systems of continuous improvement 

CONSIDERATIONS 

• District equity vision 

• Staff ratios 

• Accountability 

• Recognition of progress and successes 

• Time allocated for professional learning 

ANTICIPATED CHALLENGES LEVERS IMPACTED 

• Clear and authentic communication channels 

• Aligning school and district partnerships 

• Contextualizing partnerships at the local level 

• Sustained engagement, leadership, and support for SEL 
(SEL school teams) 

• Measures of progress 

• High quality curriculum 

• Access to grade level expectations 

• Data literacy 

• Engagement and community building 

• Safety 

• Health/Wellbeing 
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“It is difficult, if  not 
impossible, for adults to 
help students build 
skills that they  
themselves do not 
possess. It is vital, then, 
for adults working in  
educational settings to 
have strong SEL skills 
themselves.”  

Stephanie Jones,  
Harvard EASEL Lab 
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MIDDLE SCHOOL PHASE PLAN 
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MIDDLE SCHOOL IMPLEMENTATION PLAN 

By fall 2026, 100% of Middle Schools will be in, or have completed, Phase 3 of the SEL Implementation Plan. Each 
school will have an SEL Champion that leads the school’s progress with the district support, specifically the network Cul-
ture, Climate, and Community (C3) Coordinator.  

In the 2021-22 school year, 100% of Middle Schools will receive 3-hours of foundational adult SEL professional learning from the district.  

School Year Phase 1 Phase 2 Phase 3 

2021-2022 40% of Middle Schools     

2022-2023 100% of Middle Schools     

2023-2024 60% of Middle Schools 40% of Middle Schools   

2024-2025   100% of Middle Schools   

2025-2026   60% of Middle Schools 40% of Middle Schools 

2026-2027     60% of Middle Schools 

IMPLEMENTATION PHASES 

Phase 1: System Practices 

In phase 1, schools will plan, 

organize, and align systems to 

ensure climate and culture are 

equitable for staff, adults, and 

students. The focus is to cre-

ate structures, teams, and au-

thentic partnerships to ensure 

the school has the capacity 

and strategy to implement 

SEL through an equitable 

lens. 

Phase 2: System Practices and 

Behaviors  

In phase 2, schools adopt 

resources and strategically 

integrate SEL into academics, 

policies, and practices in the 

school community. This 

phase is centered on adult 

modeling, student agency, 

and seamless infusion of 

transformative SEL into all 

functions of school. 

Phase 3: Integration of Sys-

tems, Practices, and Partner-

ships  

In phase 3, schools have the 

capacity, systems, and leader-

ship to achieve and sustain 

transformative SEL as meas-

ured by the ten indicators of 

schoolwide implementation. 

The focus is on ensuring eq-

uitable learning experiences 

for the school community. 

1 2 3 
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PHASE 1: SYSTEM PRACTICES 

In phase 1, schools will plan, organize, and align systems to ensure climate and culture are equitable for staff, adults, and stu-
dents. The tasks in this phase emphasize the establishment of SEL teams, structures, and processes that build culture, owner-
ship, and skills. School SEL Champions will collaborate with the C3 and other partners to execute and strategically plan the 
SEL implementation.  

STAKEHOLDER EXPECTATIONS 

District Principal Supervisors School Administration Adults 

• SEL Task Force 
(provide support, re-
sources, and leadership) 

• MTSS (leadership and 
guidance) 

• Student and Family Ser-
vices (leadership and 
alignment) 

• Cabinet (leadership and 
alignment) 

• All district staff—Adult 
SEL 

• Model SEL 

• Normalize emotions 

• Provide guidance and 
support to building 
leaders 

• Actively engage with all 
stakeholders 

• Ensure alignment of 
efforts 

• Ensure execution of 
implementation goals 

• Commitment 
(leadership) 

• Model SEL               
competences 

• SEL Champion—
leadership 

• Plan, organize, and align 
systems 

• Ensure execution of 
adult SEL 

• Engagement with prin-
cipal supervisors and 
district stakeholders 

• Ownership 

• Provide accountability 

• Improve SEL compe-
tencies and model for 
students 

• Incorporate SEL strate-
gies into all functions 

• Engage in critical     
conversations with   
colleagues 

• Examine individual   
biases and challenge 
inequities 

  

Students Families Community 

• Engage your school community in 

problem solving 

• Lead by example 

• Collaborate with adults in problem

-solving 

• Engage with school and school 

board—accountability 

• Engage in learning opportunities 

in the school community 

• Collaborate with schools 

• Engage with school and school 

board 

• Engage in learning opportunities in 

the school community 

KEY ACTIONS 

Phase 1A Phase 1B 

• Complete school inventory (fall 2021) 

• Identify SEL team members 

• SEL champion empowered to lead school efforts 

• Complete adult self-assessment (every semester) 

• 100% of adults in school receive foundational adult 
learning 

• Practice SEL 3-Signature Practices in all functions of 
school 

• Create an SEL plan for professional learning 

• Create an SEL handbook outlining school SEL vision 
and goals 

• Complete SEL learning walks (SEL specific) 

• Communicate with stakeholders (systemize) 

• Examining discipline practices, integrated support, and 
training 

• Systemize student voice and engagement 

• Engage school community partners in SEL 101 

• SEL academic integration process 

• Complete adult self-assessment (every semester) 

PHASE COMPLETION 

Phase is complete when the following outcomes have been met: 
• Building has a robust SEL team ideally aligned to MTSS/Integrated Services 

• Completed foundational adult professional development plus foundational trainings 

• Building practices SEL strategies with fidelity and consistency—intentionally use to improve school culture 

• Building has adopted an adult professional development scope and sequence 

• Building has a handbook that outlines equity and SEL vision, roles and responsibilities, and discipline practices 

Trigger: Pilot schools  Timeframe: Ideally 2 years  
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Phase 1 continued... 

CONSIDERATIONS ANTICIPATED CHALLENGES LEVERS IMPACTED 

• MTSS structure 

• Equity alignment 

• District SEL Task Force support, 
resources, and posture 

• Time allocated for professional 
learning at the buildings 

• Ratio at the district—capacity 

• Support for SEL—weaponization 
of SEL 

• SEL equity and alignment 

• Over intellectualization 

• Patience, this is human work that 
takes time, effort, and self-work 

• Belief systems and mindsets—
equity is achieved through individ-
ual and systemic approach 

• Safety 

• Health/Wellbeing 

• Dialogue on universal tiers 
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PHASE 2: SYSTEM PRACTICES AND BEHAVIORS 

Trigger: Completion of Phase 1     Timeframe: Ideally 2 years 

In phase 2, schools adopt resources and strategically integrate SEL into academics, policies, and practices in the school com-

munity. This phase is centered on adult modeling, student agency, and seamless infusion of transformative SEL into all func-

tions of school. Schools can use CASEL’s rigorous Program guide (View All Programs - CASEL Program 

Guide) to understand the elements of an evidence-based program. A curriculum is one component of explicit instruction, 

especially in the quest for equity. 

STAKEHOLDER EXPECTATIONS 

District Principal Supervisors School Administration Adults 

• All phase 1            
expectations 

• All phase 1            
expectations 

• All phase 1                  
expectations 

• Adopt SEL resources 

• Leadership and com-
mitment 

• Use data to inform de-
cisions 

• All phase 1                  
expectations 

Students Families Community 

• All phase 1 expectations 

• Student voice 

• Focus: Self-efficacy and CASEL 
5 competencies 

• Leadership and collaboration 
with adults in the school com-
munity 

• All phase 1 expectations 

• Accountability for student out-

comes via school board 

• All phase 1 expectations 

• Accountability for student out-

comes via school board 

KEY ACTIONS 

Phase 2A Phase 2B 

• School-led adult SEL 

• Complete adult self-assessment (every semester) 

• SEL academic integration 

• SEL explicit instruction (resources or curriculum) 

• Execution/improvement of plans, strategies, and 
practices 

• Practice SEL strategies in all school community  
engagement 

• Complete SEL learning walks 

• Complete school inventory (spring 2023) 

• Systemize partnerships 

• Complete family survey and execute action steps 

• Complete adult self-assessment (every semester) 

• Practice SEL strategies in all school community engage-
ment 

PHASE COMPLETION 

Phase is complete when the following outcomes have been met: 
• Adult SEL is executed with fidelity and consistency—measured through multiple data points (session feedback, inter-

view protocols, Panorama, etc.) 

• Integration of SEL in classrooms 

• School climate and culture is in the 60th percentile for Secondary Schools as measured by Panorama 

• Student-teacher relationships is in the 70th percentile for Secondary Schools as measured by Panorama 

• Student self-efficacy is in the 55th percentile for Secondary Schools as measured by Panorama 

https://pg.casel.org/review-programs/
https://pg.casel.org/review-programs/
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CONSIDERATIONS ANTICIPATED CHALLENGES LEVERS IMPACTED 

• Accountability 

• SEL as a lever for equity-equity 
alignment 

• Aligning district priorities and  
efforts 

• Staff ratios 

• MTSS/Integrated Services 

• Time allocated for professional 
learning 

• SEL academic integration 

• Alignment of district and building 
priorities 

• Integration of district resources 
into building capacities 

• Sustained SEL support and priori-
tization at the district and building 
level 

• High quality curriculum 

• Access to grade level expectations 

• Data literacy 

• Engagement and community 
building 

• Safety 

• Health/Wellbeing 

Phase 2 continued... 



28 



29 

PHASE 3: INTEGRATION OF SYSTEMS, 

PRACTICES AND PARTNERSHIPS 
Trigger: Completion of Phase 2 

Timeframe: Perform to standard 

In phase 3, schools have the capacity, systems, and leadership to achieve and sustain transformative SEL as measured by the 

ten indicators of schoolwide implementation. The focus is on ensuring equitable learning experiences for the school commu-

nity. The school team has developed the capacity and autonomy to sustain SEL through robust systems, equitable culture 

and climate, explicit instruction, and SEL integration into academics.   

STAKEHODLERS 

District Principal Supervisors School Administration Adults 

• All phase 1 and 2    
expectations 

• All phase 1 and 2          
expectations 

• All phase 1 and 2         
expectations 

• All phase 1 and 2          
expectations 

Students Families Community 

• All phase 1 and 2                  
expectations 

• All phase 1 and 2 expectations 

• Engagement with school com-
munity 

• Two-way communication 

• All phase 1 and 2 expectations 

• Out-of-school time 

• Partnerships 

 PARTNERSHIPS 

Classroom School 

• Ensure SEL instruction is SAFE: 
     Sequenced  
     Active 
     Focused  
     Explicit 

• Positive, caring relationships 

• Adult modeling of SEL and equity 

• Culture and climate 

• Discipline practices are aligned with equity 

• Integrated support 

• Inclusive decision-making 

• Opportunities for partnerships with various stakehold-
ers 

Community Family 

• Partnerships 

• Out-of-School Time 

• Active engagement 

• Two-way communication with school 

• Volunteer opportunities 

KEY ACTIONS 
INDICATORS OF SCHOOLWIDE                           

IMPLEMENTATION 

• CASEL schoolwide indicators 

• Creation of school 5-year SEL strategic plan 

• Complete school inventory (fall 2025) 

• Complete adult self-assessment (every semester) 

• Explicit instruction 

• SEL integrated with academic instruction 

• Student voice and engagement 

• Supportive school and classroom climate 

• Adult SEL 

• Supportive discipline 

• Continuum of integrated support 

• Authentic family partnerships 

• Aligned community partnerships 

• Systems of continuous improvement 

CONSIDERATIONS 

• District equity vision 

• Staff ratios 

• Accountability 

• Recognition of progress and successes 

• Time allocated for professional learning 

ANTICIPATED CHALLENGES LEVERS IMPACTED 

• Clear and authentic communication channels 

• Aligning school and district partnerships 

• Contextualizing partnerships at the local level 

• Sustained engagement, leadership, and support for SEL 
(SEL school teams) 

• Measures of progress 

• High quality curriculum 

• Access to grade level expectations 

• Data literacy 

• Engagement and community building 

• Safety 

• Health/Wellbeing 
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“But if  the adults who 

live with, teach, and 

treat these children are 

not regulated, they will 

not be able to be fully 

present in a compas-

sionate, regulated way.”  

Bruce Perry & Oprah 
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HIGH SCHOOL PHASE PLAN 
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HIGH SCHOOL IMPLEMENTATION PLAN 

By fall 2026, 100% of High Schools will be in Phase 3 of the SEL Implementation Plan. Each school will have an SEL 
Champion that leads the school’s progress with the district support, specifically the network Culture, Climate, and Commu-
nity (C3) Coordinator. SEL implementation in the high school centers student voice, adult SEL, and SEL strategies as an-

chors of phase 1, three years.   

 In the 2021-22 school year, 100% of High Schools will receive 3-hours of foundational adult SEL professional learning from the district.  

School Year Phase 1 Phase 2 Phase 3 

2021-2022 100% of High Schools     

2022-2023 100% of High Schools     

2023-2024 100% of High Schools    

2024-2025   100% of High Schools   

2025-2026   100% of High Schools  

2026-2027     100% of High Schools 

2027-2028   100% of High Schools 

IMPLEMENTATION PHASES 

Phase 1: System Practices 

In phase 1, schools will plan, 

organize, and align systems to 

ensure climate and culture are 

equitable for staff, adults, and 

students. The focus is to cre-

ate structures, teams, and au-

thentic partnerships to ensure 

the school has the capacity 

and strategy to implement 

SEL through an equitable 

lens. 

Phase 2: System Practices and 

Behaviors  

In phase 2, schools adopt 

resources and strategically 

integrate SEL into academics, 

policies, and practices in the 

school community. This 

phase is centered on adult 

modeling, student agency, 

and seamless infusion of 

transformative SEL into all 

functions of school. 

Phase 3: Integration of Sys-

tems, Practices, and Partner-

ships  

In phase 3, schools have the 

capacity, systems, and leader-

ship to achieve and sustain 

transformative SEL as meas-

ured by the ten indicators of 

schoolwide implementation. 

The focus is on ensuring eq-

uitable learning experiences 

for the school community. 

1 2 3 
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PHASE 1: SYSTEM PRACTICES 

In phase 1, schools will plan, organize, and align systems to ensure climate and culture are equitable for staff, adults, and stu-

dents. The five constructs of transformative SEL (identity, agency, belonging, collaborative problem-

solving, and curiosity) inform, shape, and drive adult and student SEL, because the developmental, social, and emotional 

needs of secondary school students necessitate nuanced adult skills and co-creation of learning equitable learning spaces with 

students.    

STAKEHOLDER EXPECTATIONS 

District Principal Supervisors School Administration Adults 

• SEL Task Force 
(provide support, re-
sources, and leadership) 

• MTSS (leadership and 
guidance) 

• Student and Family Ser-
vices (leadership and 
alignment) 

• Cabinet (leadership and 
alignment) 

• All district staff—Adult 
SEL 

• Model SEL              
competences 

• Normalize emotions 

• Provide guidance and 
support to building 
leaders 

• Actively engage with all 
stakeholders 

• Ensure alignment of 
efforts 

• Ensure execution of 
implementation goals 

• Commitment 
(leadership) 

• Model SEL             
competences 

• Empower SEL     
Champion 

• Plan, organize, and align 
systems 

• Ensure execution of 
adult SEL 

• Engagement with prin-
cipal supervisors and 
district stakeholders 

• Ownership 

• Provide leadership and 
accountability 

• Improve SEL compe-
tencies and model for 
students 

• Incorporate SEL strate-
gies into all functions of 
school community 

• Engage in critical con-
versations about inequi-
ties with adults and stu-
dents 

• Examine individual ac-
tions and dispositions 
via equity lens 

  

Students Families Community 

• Model SEL skills with peers and 

staff 

• Engage your school community in 

problem solving 

• Lead by example 

• Exercise voice and agency in col-

laboration with adults in the 

school community 

• Collaborate with adults in problem

-solving 

• Engage with school and school 

board-accountability  

• Engage in learning opportunities 

in the school community 

• Engage school in problem solving 

processes  

• Engage youth per their social and 

emotional growth 

• Engage with school and school 

board 

• Engage in learning opportunities in 

the school community 

Trigger: 100% of High Schools are piloting starting in 2021-22    Timeframe: Ideally 3 years  
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KEY ACTIONS 

Phase 1A (Year 1) Phase 1B (Year 2) Phase 1C (Year 3) 

• Complete school inventory (fall 
2021) 

• Identify SEL team members 

• SEL champion empowered to lead 
school efforts 

• Create an SEL handbook with 
vision and goals 

• 100% of adults in school receive 
foundational SEL learning 

• Create and SEL professional learn-
ing plan 

• Model and incorporate the 3-
Signature Practices into all func-
tions of school 

• Begin examining discipline practic-
es, integrated support, and training 

• Complete self-assessment (every 
semester) 

• Complete school inventory (spring 
2023) 

• Systemize student voice and en-
gagement 

• Adult SEL professional learning 

• Engage school community in SEL 
101 

• Model SEL strategies in all interac-
tions 

• Complete self-assessment (every 
semester) 

• Continue examining discipline 
practices, integrated support, and 
training 

• Academic integration (process) 

• Classroom learning walks (SEL 
specific) 

• Adult SEL professional learning 

• Model and incorporate 3-Signature 
Practices, Kernels, and SEL team 
choices for adults and students 

• Communicate with stakeholders 
(systemize) 

• Complete self-assessment (every 
semester) 

• Align discipline practices, integrat-
ed support, training, and academic 
integration  

PHASE COMPLETION 

Phase is complete when the following outcomes have been met: 
• Building has a robust SEL team ideally aligned to MTSS/Integrated Services 

• Completed foundational adult professional development  

• Building practices SEL strategies with fidelity and consistency—intentionally used to improve school culture 

• Building has an adult professional learning plan prioritized to address the needs of the school community 

• Building has a handbook that outlines equity and SEL vision, roles and responsibilities, and discipline practices 

CONSIDERATIONS ANTICIPATED CHALLENGES LEVERS IMPACTED 

• Ratios at the building and dis-
trict—capacity 

• MTSS structure 

• Equity alignment 

• SEL is a board goal via limitation 
format 

• District SEL Task Force support, 
resources, and posture 

• Time allocated for professional 
learning at the buildings 

• Support for SEL 

• SEL equity and alignment 

• Over intellectualization 

• Patience 

• Belief systems and mindsets 

• Safety 

• Health/Wellbeing 

• Dialogue on universal tiers 

Phase 1 continued... 
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PHASE 2: SYSTEM PRACTICES AND BEHAVIORS 

Trigger: Completion of Phase 1      Timeframe: Ideally 2 years 

In phase 2, schools adopt resources and strategically integrate SEL into academics, policies, and practices in the school com-

munity. This phase is centered on adult modeling, student agency, and seamless infusion of transformative SEL into all func-

tions of school.  Schools can use CASEL’s rigorous Program guide (View All Programs - CASEL Program 

Guide) to understand the elements of an evidence-based program. A curriculum is one component of explicit instruction, 

especially in the quest for equity. Achieving educational equity and excellence is a comprehensive task sustained by everyday 

actions of the school community.    

STAKEHOLDER EXPECTATIONS 

District Principal Supervisors School Administration Adults 

• All phase 1            
expectations 

• All phase 1            
expectations 

• All phase 1                  
expectations 

• Adopt SEL resources 

• Leadership and com-
mitment 

• Use data to inform de-
cisions 

• All phase 1                  
expectations 

Students Families Community 

• All phase 1 expectations 

• Focus: Self-efficacy, CASEL 5 
competencies, and 5 constructs 
of Transformative SEL 

• Collaborate with school com-
munity in problem-solving 

• All phase 1 expectations 
 

• All phase 1 expectations 
 

KEY ACTIONS 

• School-led adult SEL 

• Complete school inventory (fall 2025) 

• Complete classroom learning walks (SEL specific) 

• Provide explicit SEL instruction 

• Integrate SEL into academics 

• Systemize youth voice and engagement 

• Systemize partnerships 

• Complete family survey and execute action steps 

• Complete adult self-assessment (every semester) 

• SEL strategies are ingrained into all aspects of school com-
munity 

PHASE COMPLETION 

Phase is complete when the following outcomes have been met: 
• School-led adult SEL is executed with fidelity and consistency—measured through multiple data points (session feed-

back, interview protocol, Panorama, etc.) 

• Integration of SEL in classrooms 

• School climate and culture is in the 60th percentile for Secondary Schools as measured by Panorama. 

• Student-teacher relationships is in the 70th percentile for Secondary Schools as measured by Panorama. 

• Student self-efficacy is in the 55th percentile for Secondary Schools as measured by Panorama. 

CONSIDERATIONS ANTICIPATED CHALLENGES LEVERS IMPACTED 

• Accountability 

• SEL as a lever for equity-equity 
alignment 

• Aligning district priorities and ef-
forts 

• Staff ratios 

• MTSS/Integrated Services 

• Time allocated for professional 
learning 

• SEL academic integration 

• Alignment of district and building 
priorities 

• Integration of district resources 
into building capacities 

• Sustained SEL support and priori-
tization at the district and building 
level 

• High quality curriculum 

• Access to grade level expectations 

• Data literacy 

• Engagement and community 
building 

• Safety 

• Health/Wellbeing 

https://pg.casel.org/review-programs/
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PHASE 3: INTEGRATION OF SYSTEMS, 

PRACTICES AND PARTNERSHIPS 
Trigger: Completion of Phase 2 

Timeframe: Perform to standard 

In phase 3, schools have the capacity, systems, and leadership to achieve and sustain transformative SEL as measured by the 

ten indicators of schoolwide implementation. The focus is on ensuring equitable learning experiences for the school commu-

nity. The school team has developed the capacity and autonomy to sustain SEL through robust systems, equitable culture 

and climate, explicit instruction, and SEL integration into academics.   

STAKEHODLERS 

District Principal Supervisors School Administration Adults 

• All phase 1 and 2    
expectations 

• All phase 1 and 2          
expectations 

• All phase 1 and 2         
expectations 

• All phase 1 and 2          
expectations 

Students Families Community 

• All phase 1 and 2                  
expectations 

• All phase 1 and 2 expectations 

• Engagement 

• Two-way communication 

• All phase 1 and 2 expectations 

• Out-of-school time 

• Partnerships 

 PARTNERSHIPS 

Classroom School 

• Ensure SEL instruction is SAFE: 
     Sequenced  
     Active 
     Focused  
     Explicit 

• Positive, caring relationships 

• Adult modeling of SEL and equity 

• Culture and climate 

• Discipline practices are aligned with equity 

• Integrated support 

• Inclusive decision-making 

• Opportunities for partnerships with various stakehold-
ers 

Community Family 

• Partnerships 

• Out-of-School Time 

• Active engagement 

• Two-way communication with school 

• Volunteer opportunities 

KEY ACTIONS 
INDICATORS OF SCHOOLWIDE                         

IMPLEMENTATION 

• CASEL schoolwide indicators 

• Creation of school 5-year SEL strategic plan 

• Complete school inventory (spring 2027) 

• Complete adult self-assessment (every semester) 

• Explicit instruction 

• SEL integrated with academic instruction 

• Student voice and engagement 

• Supportive school and classroom climate 

• Adult SEL 

• Supportive discipline 

• Continuum of integrated support 

• Authentic family partnerships 

• Aligned community partnerships 

• Systems of continuous improvement 

CONSIDERATIONS 

• District equity vision 

• Staff ratios 

• Accountability 

• Recognition of progress and successes 

• Time allocated for professional learning 

ANTICIPATED CHALLENGES LEVERS IMPACTED 

• Clear and authentic communication channels 

• Aligning school and district partnerships 

• Contextualizing partnerships at the local level 

• Sustained engagement, leadership, and support for SEL 
(SEL school teams) 

• Measures of progression 

• High quality curriculum 

• Access to grade level expectations 

• Data literacy 

• Engagement and community building 

• Safety 

• Health/Wellbeing 
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“Social-emotional learning (SEL) skills can help us build commu-

nities that foster courageous conversations across difference so 

that our students can confront injustice, hate, and inequity… But 

what teachers really need to do, is to understand themselves, rec-

ognize their power and privilege and identity, and what that means 

in the work that they do and the people with whom they often 

work. And that takes humility, time and most importantly, effort.”  

Dena Simmons 
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RESOURCES 



42 

SOCIAL AND EMOTIONAL LEARNING 

3 SIGNATURE PRACTICES PLAYBOOK 
A TOOL THAT SUPPORTS SYSTEMIC SOCIAL AND EMOTIONAL LEARNING 

SEL THREE SIGNATURE PRACTICES 
FOR ADULTS 

Creating the Conditions for Adults Learning 

Social and Emotional Learning for Facilitating Meetings and              

Professional Learning Engagements  

Highly engaging, effective and purposeful meetings and professional learning experiences are created using three 

key social and emotional learning (SEL) practices:  

 WELCOMING INCLUSION ACTIVIIES: Setting the Tone 

 ENGAGING STRATEGIES: Sense Making, Transitions, Brain Breaks 

 OPTIMISTIC CLOSURE: Reflections and Looking Forward 

Even if you are using these three SEL practices for the first time, they can be effective. When they are carefully 

chosen, effectively facilitated, and thoughtfully debriefed, they create a solid foundation of safety, consistency and 

joy in adult learning environments. These signature practices create conditions for growth and learning across all 

five SEL competencies while using culturally responsive teaching strategies. They also build upon and are aligned 

with the principles of adult learning, Restorative Justice (RJ), Positive Behavior Interventions and Supports (PBIS), 

and trauma-informed practices.  

Establishing these three practices is beneficial for every adult participant, and is absolutely essential for some:  

• Adults who walk into our meetings after a day, a week or a lifetime of difficult situations need calming, center-

ing and focusing routines in order to participate fully.  

• Humans are internally soothed by sameness – while paradoxically our brains need freshness too. It’s balancing 

novelty within routines and rituals that allows us to move with confidence through our work days while navi-

gating multiple competing demands on time, energy and attention. These routines provide a solid foundation 

for our most overextended participants to be engaged as learners and contributors.  

• In order for the learning to be purposeful and applicable, adults need direct, concrete experiences to use what 

they have learned, and they need structures that promote self-direction.  

• Productivity and creative thinking result only when our basic human needs have been met and our neocortex is 

engaged and available.  
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WELCOMING INCLUSION ACTIVIIES 

Setting the Tone 

(1-9 minutes) 

Adults bring their experience; allow them to use it. 

Rituals or routine openings establish safety and predicta-
bility, support contribution by all voices, set norms for 
respectful listening, and allow people to connect with 
one another creating a sense of belonging. To be suc-
cessful these activities must be: carefully chosen, con-
nected to the work of the day, engagingly facilitated, and 
thoughtfully debriefed.  

EXAMPLES  

• Community Building: Using an open-ended question 
(e.g., from SEL Reflection cards), build community in a 
quick and lively way. Each participant shares their re-
sponse with a partner. After sharing, ask for 2-3 com-
ments from the whole group.  

• Check-In: Begin with a sentence starter:  

            “A success I recently had ___ .”  

            “One thing that’s new ___ .”  

            “One norm I will uphold today is ___ .”  

ENGAGING STRATEGIES 

Sense Making, Transitions, Brain Breaks 

(1-15 minutes) 

Adults want to make their own meaning, connect to 
work and colleagues, and have fun.  

Engaging practices are brain compatible strategies that 
can foster: relationships, cultural humility and respon-
siveness, empowerment, and collaboration. They inten-
tionally build adult SEL skills. These practices can also 
be opportunities for brain breaks that provide a space 
for integrating new information into long-term memory. 
(Otherwise it is soon forgotten.)  

EXAMPLES  

• Think Time: 30-90 seconds of silent think time before 
speaking, sharing.  

• Turn To Your Partner: Sharing and listening to make 
sense of new input,  

• Think-Ink-Pair-Share: Generating ideas and deepening 
understanding through reflection, writing, speaking and 
listening.  

• Brain Break - Stand and Stretch: Refresh and reset the 
brain.  

• Opportunities for Interaction: Cultivate s variety of 
practices that involve interactions in partnerships, triads, 
small groups and as a whole group.  

OPTIMISTIC CLOSURE 

Reflections and Looking Forward 

(3-5 minutes) 

Adult learning is connected to behavior changes.  

End each meeting or professional learning by having 
participants reflect on, then name, something that helps 
them leave on an optimistic note. This provides inten-
tional closure, opens space for expressing disequilibri-
um, reinforces the topic, and creates momentum to-
wards taking action  

EXAMPLES OF REFLECTIVE QUESTIONS  

• “What are my next steps?”  

• “When is my next influencing conversation about this 
and with whom?”  

• “Who do I want to connect with about this topic?”  

• “A word or phrase that reflects how I feel about moving 
forward with this…”  

• “Offer an appreciation for someone in the room...”  

• “I’m eager to learn more about ___ .”  

SOCIAL AND EMOTIONAL LEARNING 

3 SIGNATURE PRACTICES PLAYBOOK 
A TOOL THAT SUPPORTS SYSTEMIC SOCIAL AND EMOTIONAL LEARNING 
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“No one is born hating  an-

other person because of  

the color of  his skin, or his 

background, or his religion. 

People must learn to hate, 

and if  they can learn to 

hate, they can be taught to 

love, for love comes more 

naturally to the human 

heart than its opposite.”  

Nelson Mandela  
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THEORETICAL FOUNDATIONS 

The DMPS SEL Implementation is informed by the following theories, albeit the list is not complete. 

Learning is enabled by readiness in different moments of life, intrinsic motivation, growth mindset, and applica-
tion through experiences (Durlak et al., 15).  Our adult professional learning focuses on co-creating 
the necessary space for adults to own the learning.    

Characteristics of the contexts in which children and adults spend their time contribute to outcomes (Tseng & 
Seidman, 2007).  Our students and adults bring their identities, cultures, experiences, contexts, and humanity to 
education.   

An anti-racist is someone who is supporting an antiracist policy through their actions or expressing antiracist ide-
as. This includes the expression of ideas that racial groups are equals and none needs developing, and supporting 
policies that reduce racial inequity (Kendi, 2019).    

The condition and process together that would be achieved if the identities assigned to historically oppressed 
groups no longer acted as the most powerful predictor of how one fares. The root causes of inequities, not just 
their manifestations, would be eliminated. This includes elimination of policies, practices, attitudes and cultural 
messages that reinforce or fail to eliminate disproportional outcomes (economic, educational, health, criminal 
justice, etc.) by group identity (Baltimore Racial Justice Action, 2018).    

A sustained and coherent learning process that systematically nourishes the growth of educators via adult-
centered, job embedded process to help them gain knowledge and skills required to promote student achieve-
ment (Speck & Knipe, 2005).    

Information may be perceived, acquired, retained, accessed, and used differently depending on how that infor-
mation is presented (McGuire, 1972). Becoming data-informed is critical in using SEL as a lever for equity, be-
cause information absent context and humanity perpetuates single stories.     

Key student outcomes (i.e.., academic performance, well-being, and health) are contingent upon students’ basic 
developmental needs for caring and supportive relationships being met, which includes students feeling that their 
opinions count and are respected (Durlak et al., 15).     

Social interactions, including role modeling, verbal instruction, and supervised feedback and support, influence 
the acquisition of new behavior (Bandura, Adams, & Beyer, 1977).  All learning is social and our approach to 
transformative SEL consists of building systems, processes, and cultures that support and account for student’s 
holistic development.    

Behavior is determined by an individual’s beliefs about the social and physical environment (Bandura, 1986).     

Children learn both prosocial and antisocial patterns of behavior from their social environments (Durlak et al., 
15).     

The mindset individuals have about their abilities, intellect, and talent, as either fixed or growth mindset (Dweck, 
2000).     

Adult learning theory: 

Anti-Racist:  

Ecological systems theory:  

Equity:  

High quality professional development:  

Information-processing theory:  

Self-determination theory:  

Social learning theory:  

Social cognitive theory:  

Social Development Model:  

Implicit theory of  intelligence:  
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SEL TALKING POINTS FOR LEADERS 
Purpose: 

This set of key messages is intended to support the district leaders in regularly communicating about the importance of SEL 
both formally and informally. Leaders can communicate with stakeholders through the district strategic plan and vision for 
successful graduates, in verbal and written communication about district goals, when facilitating meetings, and when recog-
nizing standout school communities and school leaders. 

SEL Talking Points: 

SEL Definition 

Social and emotional learning (SEL) is an integral part of education and human development. SEL is the process through 
which all young people and adults acquire and apply the knowledge, skills, and attitudes to develop healthy identities, man-
age emotions and achieve personal and collective goals, feel and show empathy for others, establish and maintain supportive 
relationships, and make responsible and caring decision. 

SEL advances educational equity and excellence through authentic school-family-community partnerships to establish learn-
ing environments and experiences that feature trusting and collaborative relationships, rigorous and meaningful curriculum 
and instruction, and ongoing evaluation. SEL can help address various forms of inequity and empower young people and 
adults to co-create thriving schools and contribute to safe, healthy, and just communities. (CASEL, 2020). 

Rationale for Bringing SEL into the School Day 

Social and emotional learning (SEL) is a teachable approach to helping all young people develop intrapersonal, interpersonal, 
and problem-solving skills needed to succeed in school, at work, and in life.  

• Improved academic performance: Research shows that young people who develop social and emotional competence 
are more engaged in school, persist through challenges, and are more likely to graduate from high school. Studies have 
revealed that school-based SEL programs resulted in 11 percentile-point gains in academic performance among partici-
pating students (Durlak, Weissberg, Dymnicki, Taylor, & Schellinger, 2011).  

• Success in college and career: Young people with strong social and emotional skills are more likely to earn a college 
degree, have a full-time job, and become contributing members of society (Jones, Greenberg, & Crowley, 2015).  

• Long-term outcomes: SEL leads to better mental health, citizenship, career success, and life satisfaction, and reduces 
risky behavior such as substance abuse and violence (Jones, Greenberg, & Crowley, 2015).  

• Stronger relationships: SEL helps young people better understand themselves and build positive relationships with 
others. They are able to develop a positive self-identity, recognize and navigate their own emotions, have stronger friend-
ships, and understand the feelings and perspectives of others (Durlak, Weissberg, Dymnicki, Taylor, & Schellinger, 

SEL Supports our Priorities  

Bringing SEL into our district and schools aligns with and supports the goals we already share.  SEL is an important lever 
to improve academic achievement, equity, school climate, and teacher effectiveness and retention.   

• Academics: Social and emotional competencies serve as a foundation for achieving academic goals. By integrating 
SEL into our classrooms, we deepen student engagement and learning. SEL contributes to a supportive learning envi-
ronment and the trusting relationships that help students thrive academically.  

• Equity: Social and emotional competencies are essential to providing a positive, inclusive, and equitable learning envi-
ronment. They align with school and district initiatives focused on addressing the wide range of adult and youth identi-
ties in classrooms and schools.  

• School climate: Creating a school culture that fosters SEL and caring relationships improves students’ learn-
ing environments, so they feel safe, connected, and valued. A positive school climate has also been shown to reduce 
chronic absenteeism and bullying.  

• Positive impact on teachers: Teachers with strong social and emotional competence are more likely to stay in the 
classroom longer.  They report lower levels of burnout and are better able to develop nurturing relationships with their 
students, manage behavior, regulate their own emotions, and model social and emotional skills for students (Jennings 
& Greenberg, 2009).  
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Stakeholders Support SEL 

Teachers, students, school leaders, parents, and business and community leaders want SEL to be a priority. Stakeholders 
across multiple fields know SEL matters, is teachable, and has an impact.   

• Teachers: 97% of teachers report SEL will benefit students from all backgrounds, 93% of teachers want a greater fo-
cus on SEL in schools, 4 of 5 teachers report interest in receiving more training on SEL (The Missing Piece, 2013).  

• Principals: 83% of principals believe it is very important for their schools to promote SEL skills, however only one 
third of principals believe their district places a great deal of emphasis on developing students’ social and emotional 
skills (Ready to Lead, 2019).  

• Parents: 3 out of 5 parents give greater importance to their children being happy and not overly stressed than doing 
well academically (Learning Heroes, 2017).  

• Students: The majority of high school and recent grads agree that going to a school that focuses on developing social 
and emotional skills is appealing and would help prepare them for life after high school.  (Respected, 2018).  

• Employers: Growth in jobs that require mastery of SEL skills are outpacing growth of all other jobs.  92% of surveyed 
executives say skills such as problem-solving and communicating clearly are equally or more important than technical 
skills (National Bureau of Economic Research, 2015).  

Communication Pitfalls 

Avoid the following kinds of communication, which misrepresent social and emotional learning and its purpose in educa-
tion:  

• Deficit-related language that positions SEL as a solution to bad behavior or making students more compliant 
or orderly. While SEL may have a positive impact on behavior data, SEL should always be framed as building skills 
that support the success of all young people and adults throughout their lives, not about learning to follow school rules.  

• Language that holds SEL separate from academic learning. Some stakeholders may be initially concerned that 
SEL will take time away from academic learning, so it is important to communicate the role of SEL in enhancing aca-
demic learning.  Daily instructional practices can be designed in ways that promote social and emotional development, 
and students who are intentionally developing skills for collaboration, perspective-taking, problem-solving, goal-setting, 
and self-management are better equipped to succeed academically.    

• Framing SEL as solely a response to trauma or mental health needs, or an intervention for at-risk students 
and schools. SEL is universal – it is for all students in all settings, and it is not just the responsibility of counselors and 
social workers.  SEL is a way to create coherence and alignment across student supports and trauma initiatives – the 
work the district does to support students who need Tier 2 and 3 level support should also drive toward the larger vi-
sion of providing all students with what they need to reach their fullest potential for social, emotional, and academic 
growth.   

• Language that fails to acknowledge the history of SEL in the district, connections to other district work, or 
the innovation that occurs in schools. Be sure you have a good grasp of the history and presence of SEL throughout 
the district departments and schools so you can communicate that you value the work that has been done and continue 
to learn and build on it.  

• Statements that suggest SEL is no longer happening at home and in the community. There is sometimes a ten-
dency to wax nostalgic for the past and suggest that SEL used to take place at home and in religious institutions, but 
“kids these days” are no longer supported at home.  Statements like these hint of racial bias toward changing demo-
graphic populations, are inaccurate comparisons to the past, and will be offensive to some and lead others to believe 
their child does not need SEL in school because they are instilling values at home.  Students learn social and emotional 
skills in many contexts and will learn them at school regardless of whether adults intend to teach them.  The best ap-
proach is to be intentional about what skills we teach and how we will teach them, and to partner with families and 
community institutions to ensure alignment and cultural fit as we work together to equip students with the skills they 
will use throughout their lives.  

SEL TALKING POINTS FOR LEADERS 

https://casel.org/wp-content/uploads/2016/01/the-missing-piece.pdf
https://casel.org/wp-content/uploads/2019/10/ReadytoLeadUpdate_ExecSum_FINAL.pdf
https://r50gh2ss1ic2mww8s3uvjvq1-wpengine.netdna-ssl.com/wp-content/uploads/2017/07/LH_ParentsReport2017_20170719_MasterScreen_SinglePages_AN.pdf
https://casel.org/wp-content/uploads/2018/11/Respected.pdf
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IOWA DEPARTMENT OF EDUCATION SEL COMPETENCES, LEARNING 

TARGETS, AND DEVELOPMENTAL INDICATORS  

Iowa’s Social-Emotional Learning Competencies are organized around the five core Competencies. Each 

Competency includes three to five Learning Targets that further organize essential skills, abilities, behav-

iors, and attitudes. The five Competencies and Learning Targets are consistent across grade bands that 

include K-2nd, 3rd-5th, 6th-8th, and 9th-12th. The expectation is for learners to demonstrate age-appropriate skills and not 

final mastery of any competency as all learners—including children, youth and adults—continue to grow and evolve.  

Iowa Social and Emotional Learning Competences K-12 

Self-Awareness 

Involves understanding one’s emotions, personal identity, goals, and values. This includes accurately assessing one’s strengths 
and limitations, having positive mindsets, possessing a well-grounded sense of self-efficacy and optimism. High levels of self-
awareness require the ability to understand the links between one’s personal and sociocultural identities and to recognize how 
thoughts, feelings, and actions are interconnected.  

The following table shows targets and indicators related to Self-Awareness across grade bands.   

Target  K-2  3-5  6-8  9-12  

Identifying  
Emotions  

Identify and name their own 
basic emotions/feelings.  
  
Identify situations that 
might elicit emotions/
feelings.  

Recognize differing intensity 
levels of their emotions.  
  
Identify how thoughts and 
emotions influence behav-
ior.  
  
Describe a range of emo-
tions and the situations that 
cause those emotions.  

Recognize and communi-
cate one’s emotions to oth-
ers in a healthy way.  
  
Identify situations that 
evoke an emotional re-
sponse in self and others.  
  
Summarize how thoughts 
and emotions affect behav-
ior.   

Recognize emotions as per-
sonal indicators of response 
to situations.  
  
Analyze emotional states 
that contribute to or detract 
from the learner’s ability.  
  
Identify situations that 
evoke an emotional re-
sponse in self and others.  
  
Summarize how thoughts 
and emotions affect behav-
ior.   

Accurate Self  
Perceptions   

Identify likes and dislikes.  
  
Describe things they do 
well.   
  
Describe an activity/task in 
which they may help in or-
der to be successful.  

Identify personal traits, 
strengths, and challenges 
that help or hinder academ-
ics, social situations, and/or 
emotional regulation.  
  
Describe the personal quali-
ties they possess that make 
them successful members of 
their school community.   
  
Describe personal skills and 
interests that they want to 
develop.   

Identify personal qualities 
and interests.   
  
Explain the abilities needed 
to achieve high quality re-
sults and outcomes.  
  
Categorize personal skills, 
strengths, and interests the 
learner wants to develop.  
  
Select priorities for personal 
improvement that builds on 
strengths.  
  
Differentiate how personal 
identity influences choices 
and outcomes.  

Identify personal qualities 
and interests.   
  
Categorize personal skills, 
strengths, and interests 
the learn wants to develop.  
  
Select priorities for personal 
improvement that builds on 
strengths.  
  
Differentiate how personal 
identity influences choices 
and outcomes.  
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Target  K-2  3-5  6-8  9-12  

Self-Confidence  Demonstrate positive self-
talk  
when participating in chal-
lenging tasks.  
  
Demonstrate willingness to 
try new things.  
  
Actively participate in, ques-
tion, and contribute to the 
learning process.  

Identify positive qualities 
about themselves.  
  
Express positive beliefs in 
one’s ability to achieve.  
  
Actively participate, ques-
tion, and contribute.  
  
  

Express positive beliefs in 
one’s ability to achieve and 
contribute.  
  
Examine conditions that 
influence confidence in one-
self.  
  
Critique his/her abilities that 
lead to high quality results 
and outcomes  

Express positive beliefs in 
one’s ability to achieve and 
contribute.  
  
Create strategies focusing on 
positive affirmations.  
  
Critique their abilities that 
lead to high quality results 
and outcomes.   

Self-Awareness continued... 

Self-Management 

Requires skills and attitudes that facilitate the ability to regulate emotions and behaviors. This includes the ability to delay 
gratification, manage stress, control impulses, and persevere through personal and group-level challenges in order to achieve 
personal and educational goals.  

The following table shows targets and indicators related to Self-Management across grade bands.   

Target  K-2  3-5  6-8  9-12  

Impulse  
Control  

Identify productive self-
regulating strategies to pro-
cess emotions and reframe 
thoughts and behaviors.   
  
Demonstrate productive self
-regulating strategies to pro-
cess emotions and reframe 
thoughts and behaviors.  

Identify productive self-
regulating strategies to pro-
cess emotions and reframe 
thoughts and behaviors.   
  
Demonstrate productive self
-regulating strategies to pro-
cess emotions and reframe 
thoughts and behaviors.  

Identify productive self-
regulating strategies to pro-
cess emotions and reframe 
thoughts and behaviors.   
  
Demonstrate productive self
-regulating strategies to man-
age emotions and reframe 
thoughts and behaviors.  

Identify productive self-
regulating strategies to pro-
cess emotions and reframe 
thoughts and behaviors.   
  
Demonstrate productive self
-regulating strategies to man-
age emotions and reframe 
thoughts and behaviors.  

Stress  
Management   

Identify stressors that result 
in physical or emotional re-
sponses.  
  
Identify healthy practices to 
manage response to stressful 
situations.   
  
Apply healthy practices to 
handle situations that cause 
stress.   
  
Communicate the need for 
assistance to manage stress 
as needed.  

Identify stressors that result 
in physical or emotional re-
sponses.   
  
Identify and demonstrate 
healthy practices that can 
minimize response to stress 
and promote physical and 
mental wellness.   
  
Communicate the need for 
assistance to manage stress 
as needed.  
  
Demonstrate constructive 
ways to handle situations 
that cause stress.  

Identify stressors that result 
in physical or emotional re-
sponses.  
  
Identify healthy practices 
that can minimize response 
to stress and promote physi-
cal and mental wellness.   
  
Communicate the need for 
assistance to manage stress 
as needed.  

Identify stressors that result 
in physical or emotional 
responses.   
  
Demonstrate healthy practic-
es that can minimize or uti-
lize stress and promote phys-
ical and mental wellness.   
  
Communicate the need for 
assistance to manage stress 
as needed.  

Self-Discipline 
and Self-
Motivation  

Demonstrate the ability to 
stay actively engaged and 
persist in activities.   
  
Demonstrate ability to delay 
immediate gratification.  

Demonstrate the ability to 
stay actively engaged and 
persist in activities.   
  
Demonstrate ability to delay 
immediate gratification.  
  
Accept mistakes as part of 
learning.   
  
Demonstrate the ability to 
take initiative.   
  

Demonstrate the ability to 
stay actively engaged and 
persist in activities.   
  
Demonstrate ability to delay 
immediate gratification.   
  
Adapt for and overcome 
obstacles by demonstrating 
perseverance.   
  
Demonstrate the ability to 
take initiative.   

Demonstrate the ability to 
stay actively engaged and 
persist in activities.   
  
Demonstrate the ability to 
delay immediate gratifica-
tion.   
  
Model the ability to adapt 
and overcome obstacles.   
  
Demonstrate the ability to 
take initiative.   
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Target  K-2  3-5  6-8  9-12  

Self-Discipline 
and Self-
Motivation  
(continued) 

 Demonstrate ability to work 
independently.  

Demonstrate ability to work 
independently.  

Demonstrate the ability to 
work independently.  

Goal Setting  Demonstrate the ability to 
identify a simple goal.   
  
Implement steps toward a 
goal including identifying 
resources needed.   
  
Monitor progress toward a 
goal and adjust as needed.  

Demonstrate the ability to 
identify a simple goal.   
  
Implement steps toward a 
goal including identifying 
resources needed, monitor-
ing progress, 
and make changes as need-
ed.   
  
Reflect on process and out-
come of goal setting.  

Create, monitor, adapt, and 
evaluate goals to achieve 
success in school and life.   
  
Identify internal and external 
resources necessary to over-
come obstacles in meeting 
goals.   
  
Reflect on process and out-
come of goal setting.  

Create, monitor, adapt, and 
evaluate goals to achieve 
success in school and life.  
  
Identify internal and external 
resources necessary to over-
come obstacles in meeting 
goals.   
  
Reflect on process and out-
come of goal setting.  

Organizational 
Skills  

Demonstrate skills that keep 
personal items organized.   
  
Demonstrate ability to man-
age time and tasks.  

Demonstrate skills that keep 
personal items organized.   
  
Demonstrate ability to man-
age time and tasks.  

Select the appropriate sup-
plies and tools needed for 
completion of tasks and/or 
projects.   
  
Manage materials, space, 
time and responsibilities 
effectively.  

Select the appropriate sup-
plies and tools needed for 
completion of tasks and/or 
projects.   
  
Manage materials, space, 
time and responsibilities 
effectively.  

Self-Management continued... 

Social Awareness  

Involves the ability to take the perspective of those with the same and different backgrounds and cultures and to empathize 
and feel compassion. It also involves understanding social norms for behavior in diverse settings and recognizing family, 
school, and community resources.  

The following table shows targets and indicators related to Social Awareness across grade bands.   

Target  K-2  3-5  6-8  9-12  

Perspective-
Taking and  
Empathy  

Demonstrate awareness that 
others may have different 
thoughts or feelings from 
oneself.  
  
Identify and interpret social 
cues (verbal and nonverbal) 
to determine how others 
feel.   
  
Identify and connect with the 
feelings of others without 
judgement.  

Recognize differing points of 
view and perspectives.   
  
Identify and interpret social 
cues (verbal and nonverbal) 
to determine how others 
feel.   
  
Recognize when one's feel-
ings are affected by/match 
the way someone else is feel-
ing (experiences empathy).  

Demonstrate awareness of 
other people's emotions, 
experiences and perspectives 
through a cross-cultural 
lens.   
  
Identify and interpret social 
cues for how others feel and 
respond constructively.   
  
Predict others’ feelings and 
reactions.   
  
Recognize and validate an-
other person's feelings and 
perspective.  

Demonstrate awareness of 
other people's emotions, life 
experiences, and perspectives 
through a cross-cultural 
lens.   
  
Evaluate and interpret social 
cues for how others feel and 
respond constructively.   
  
Recognize and validate the 
other person's feelings and 
perspective.   
  
Demonstrate awareness of 
different cultures and a re-
spect for human dignity.  

Appreciating 
Diversity and 
Respect for  
Others   

Identify ways that people are 
alike and different from self, 
and at the same time valuing 
those differences.   
  
 

Identify ways that people are 
alike and different from 
self.   
  
 

Recognize one’s explicit and 
implicit biases and how they 
affect our understanding and 
judgment of others.   
  
  

Recognize one’s explicit and 
implicit biases and how they 
affect our understanding and 
judgment of others.   
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Target  K-2  3-5  6-8  9-12  

Appreciating 
Diversity and 
Respect for  
Others   
(continued) 

Demonstrate consideration 
for the feelings, wishes, 
rights, and traditions of oth-
ers.   
  
Interact effectively with 
those who are similar and 
different from oneself.  

Identify contributions of 
various social and cultural 
groups.   
  
Demonstrate consideration 
for the feelings, wishes, 
rights, and traditions of oth-
ers.   
  
Work/interact effectively 
with those who are similar 
and different from oneself.  

Demonstrate an awareness 
and appreciation of differ-
ences and respect for human 
dignity.   
  
Identify contributions of 
various social and cultural 
groups.   
  
Demonstrate willingness to 
integrate diverse points of 
view.   
  
Demonstrate consideration 
for the feelings, wishes, 
rights, and traditions of oth-
ers.   
  
Work effectively with those 
who are similar and different 
from oneself.  

Demonstrate an awareness 
and appreciation of differ-
ences and respect for human 
dignity.   
  
Articulate contributions of 
various social and cultural 
groups.   
  
Demonstrate willingness to 
honor diverse points of 
view.   
  
Demonstrate consideration 
for the feelings, wishes, cul-
tures, languages, histories, 
rights, and traditions of oth-
ers.   
  
Work effectively with those 
who are similar and different 
from oneself.  

Civic  
Engagement  

Perform roles that contribute 
to the overall functioning 
and enhancement of their 
classroom and school.   
  
Recognize the definition of a 
community and that they 
have a role in that communi-
ty.  

Identify and perform roles 
that contribute to one's fami-
ly, school and community.   
  
Recognize each individual is 
part of numerous communi-
ties. Identify strategies for 
improving those communi-
ties.  

Recognize the role of service 
in the functioning of our 
society.   
  
Identify strategies to improve 
the community.   
  
Demonstrate advocacy 
skills.   
  
Model active engagement in 
family, school, and commu-
nity projects and events.  

Recognize the role of service 
in the functioning of our 
society.   
  
Identify strategies to improve 
the community.   
  
Demonstrate advocacy 
skills.   
  
Model active engagement in 
family, school, and commu-
nity projects and events. 

Social Awareness continued... 

Relationship Skills 

Includes the tools needed to establish and maintain healthy and rewarding relationships, and to effectively navigate settings 
with differing social norms and demands. It involves communicating clearly, listening actively, cooperating, resisting inappro-
priate social pressure, negotiating conflict constructively and seeking help when needed.  

The following table shows targets and indicators related to Relationship Skills across grade bands.   

Target  K-2  3-5  6-8  9-12  

Communication  Recognize facial expressions, 
body language, gestures, and 
tone of voice to understand 
others' thoughts and feel-
ings.   
  
Use facial expressions, body 
language, gestures, words, 
and tone of voice to effec-
tively communicate 
thoughts, feelings, wants, 
needs, and ideas to others.   

Recognize facial expressions, 
body language, gestures, and 
tone of others to understand 
others' thoughts and feel-
ings.   
  
Use facial expressions, body 
language, gestures, words, 
and tone to interact effec-
tively with others in a variety 
of ways.   
  

Interpret and infer how faci-
al expressions, body lan-
guage, gestures, and tone of 
voice impact interactions.   
  
Use facial expressions, body 
language, gestures, words, 
and tone of voice to interact 
effectively with others in a 
variety of ways.   
  
 

Interpret and infer how faci-
al expressions, body lan-
guage, gestures, words, and 
tone of voice impact interac-
tions.   
  
Use facial expressions, body 
language, gestures, words, 
and tone of voice to interact 
effectively with others in a 
variety of ways.   
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Relationship Skills continued... 

Target  K-2  3-5  6-8  9-12  

Communication 
(continued)  

Attentively listen and re-
spond to the feelings, ideas, 
and requests of others.   
  
Respond attentively and/or 
with empathy to others.  

Attentively listen and re-
spond to the needs, wants, 
and ideas of others.   
  
Deliver and receive compli-
ments, feedback, and re-
spond appropriately.  

Attentively listen and re-
spond to the needs, wants, 
and ideas of others.   
  
Deliver and receive compli-
ments, feedback, and con-
structive critique, and re-
spond appropriately.   
  
Recognize impact of cell 
phone/tablet or other elec-
tronic forms on social inter-
actions.  

Demonstrate attentive lis-
tening and responding to 
the needs, wants, and ideas 
of others.   
  
Demonstrate ability to adapt 
to various forms of commu-
nication in formal and infor-
mal contexts.   
  
Deliver and receive compli-
ments, feedback, and con-
structive critique, respond-
ing appropriately.   
  
Demonstrate cooperative 
behaviors in a group (e.g., 
encourage, acknowledge 
other perspectives and opin-
ions, compromise, reach 
consensus).   
  
Recognize impact of cell 
phone/tablet or other elec-
tronic forms on social inter-
actions.  

Social               
Engagement   

Initiate and engage in social 
interactions with peers and 
adults.   
  
Demonstrate social behav-
iors that are appropriate to 
the situation and environ-
ment.  

Initiate and engage in social 
interactions with peers and 
adults.   
  
Demonstrate social behav-
iors that are appropriate to 
the situation and environ-
ment.   
  
Recognize that the same 
norms and behaviors for 
face-to-face interactions 
apply to interactions 
through social media.  

Initiate and engage in social 
interactions with peers and 
adults.   
  
Analyze social situations and 
environments, including 
social media, and respond in 
ways that build/sustain rela-
tionships.   
  
Recognize that the same 
norms and behaviors for 
face-to-face interactions 
apply to interactions 
through social media.  

Initiate and engage in social 
interactions with peers and 
adults.   
  
Analyze social situations and 
environments, including 
social media, and respond in 
ways that build/sustain 
healthy relationships.   
  
Recognize that the same 
norms and behaviors for 
face-to-face interactions 
apply to interactions 
through social media.   
  
Demonstrate consideration 
for social norms of other 
cultures and traditions.  

Relationship 
Building  

Identify and demonstrate 
traits of healthy friend-
ships.   
 
Identify and recognize be-
haviors that are hurtful and/
or not safe. 
 
Demonstrate skills to main-
tain safety of self and oth-
ers.  
   

Identify and demonstrate 
personal qualities and deci-
sions that contribute to a 
healthy relationship.   
  
Identify and apply strategies 
for handling relationships 
that are not safe, healthy, or 
positive.   
 
Express interest and appre-
ciation for others.  

Identify and demonstrate 
personal qualities and deci-
sions that contribute to a 
healthy relationship.  
  
Identify and apply strategies 
for handling relationships 
that are not safe, healthy, or 
positive.   
 
Express interest and appre-
ciation for others.  

Demonstrate personal quali-
ties and decisions that con-
tribute to a healthy relation-
ship.   
 
Identify and apply strategies 
for handling relationships 
that are not safe, healthy, or 
positive.   
 
Express interest and appre-
ciation for others.  
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Target  K-2  3-5  6-8  9-12  

Relationship 
Building  
(continued) 

  Create and maintain positive 
and supportive relationships 
with adults and learners.   
  
Demonstrate advocacy skills 
for self and others when 
necessary.  

Create and maintain positive 
and supportive relationships 
with adults and students of 
diverse backgrounds and 
cultures.   
  
Demonstrate advocacy skills 
for self and others when 
necessary.  

Teamwork  Cooperate with others in 
group activities (shares and 
takes turns).   
  
Demonstrate flexibility and 
willingness to be helpful in 
group decisions even when 
one doesn't get their way.   
  
Demonstrate graciousness in 
winning and losing.  

Demonstrate cooperative 
behaviors with others (listen, 
encourage, acknowledge 
opinions, compromise, 
reach consensus).   
  
Recognize and support oth-
ers with different abilities in 
group activities.  

Demonstrate collaborative 
skills with others (listen, 
encourage, acknowledge 
opinions, compromise, 
reach consensus).   
  
Acknowledge others' diverse 
strengths and contributions 
to a group/team effort.   
  
Demonstrate graciousness in 
winning and losing.  

Demonstrate collaborative 
skills with others (listen, 
encourage, acknowledge 
opinions, compromise, 
reach consensus).   
  
Acknowledge others' diverse 
strengths and contributions 
to a group/team effort.   
  
Present multiple techniques 
when providing feedback to 
others.   
  
Demonstrate graciousness 
in winning and losing.  

Relationship Skills continued... 

Responsible Decision-Making 

Requires the knowledge, skills, and attitudes to make caring, constructive choices about personal behavior and social interac-
tions across diverse settings. It requires the ability to critically examine ethical standards, safety concerns, and behavioral 
norms for risky behavior; to make realistic evaluations of consequences of various interpersonal and institutional actions; and 
to take the health and well-being of self and others into consideration.  

The following table shows targets and indicators related to Responsible Decision-making across grade bands.  

Target  K-2  3-5  6-8  9-12  

Identifying  
Problems  

Identify choices and deci-
sions that one makes in daily 
life.   
  
Identify choices that may 
result in a problem.   
  
Recognize when a situation 
is a problem and what 
makes it a problem.  

Recognize when a situation 
is a problem and what 
makes it a problem (ex. safe 
vs unsafe; healthy/
unhealthy, legal/illegal, just 
or unjust, etc.).   
  
Identify choices that may 
result in a problem.  

Identify a variety of prob-
lems and decisions that af-
fect learners’ lives.   
  
Define characteristics of 
safe and unsafe situations, 
including online safety.  

Identify a variety of prob-
lems and decisions that af-
fect learners’ lives.   
  
Define characteristics of 
safe and unsafe situations, 
including online safety.  

Analyzing  
Situations and 
Solving Problems  

Identify possible choices 
that one has and how to 
respond.   
  
Identify the possible positive 
and negative consequences a 
decision could have on 
themselves and others.   

Identify the possible positive 
and negative effects a deci-
sion could have on them-
selves and others.   
  
Identify situations that re-
quire assistance from an 
adult.   

Generate multiple solutions 
for solving problems in a 
variety of situations.   
  
Consider the wellbeing of 
self and others when making 
decisions.   
  

Consider multiple perspec-
tives and views upon identi-
fying a problem.   
  
Generate multiple solutions 
for solving problems in a 
variety of situations.   
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Target  K-2  3-5  6-8  9-12  

Analyzing  
Situations and 
Solving Problems  
(continued) 

Identify situations that re-
quire assistance from an 
adult.   
  
Apply choice and accept 
responsibility for outcome.  

Identify situations when 
peer pressure influences 
decisions.   
  
Apply choice and accept 
responsibility for outcome.  

Differentiate between situa-
tions where the learner 
can problem solve without 
assistance and situations that 
require assistance.   
  
Identify when peer pressure, 
social, and/or cultural 
norms affect decision mak-
ing.   
  
Apply choice and accept 
responsibility for outcome.  

Consider the wellbeing of 
self and others when making 
decisions.   
  
Differentiate between situa-
tions where the learner 
can problem solve without 
assistance and situations that 
require assistance.   
  
Identify when peer-pressure, 
social, and/or cultural 
norms affect decision-
making.  

Evaluating and 
Reflecting  

Reflect on the effect of 
choices on self and others 
(Did it work? Was it fair? 
How was each individu-
al affected?)   
  
Identify new thinking as a 
result of the problem-
solving process (What 
would you change, if any-
thing, for next time?).  

Reflect on the effect of 
choices on self and others 
(Did it work? Was it fair? 
How was each individu-
al affected?).   
  
Identify new thinking as a 
result of the problem-
solving process (What 
would you change, if any-
thing, for next time?).  

Reflect on the positive and 
negative consequences of 
decisions for oneself and 
others.   
  
Reflect on past decisions, 
apply learning to new situa-
tions.   
  
Reflect on choices and deci-
sions and possible impact on 
the future.   
  
Examine how personal emo-
tional states contribute to or 
detract from the ability 
to problem solve.  

Reflect on the positive and 
negative consequences of 
decisions for oneself and 
others.   
  
Reflect on past decisions 
and apply learning to new 
situations.   
  
Demonstrate consideration 
of the impact of traditions, 
experiences, and cultures of 
others in their decisions and 
outcomes.  

Ethical  
Responsibility  

Demonstrate awareness of 
equity, justice, fairness, and 
respect that positively im-
pacts school and communi-
ty.   
  
Accept ownership for ac-
tions  

Demonstrate an awareness 
of equity, justice, fairness, 
and respect that positively 
impacts school and commu-
nity.   
  
Demonstrate an understand-
ing of the consequences of 
one’s actions and how it 
impacts others.   
  
Accept ownership for ac-
tions.  

Demonstrate awareness of 
equity, justice, fairness, and 
respect in actions that posi-
tively impacts school and 
community.   
  
Identify ways decisions are 
based on greater good even 
if not good for them indi-
vidually.   
  
Accept ownership for ac-
tions.  

Demonstrate awareness of 
equity, justice, fairness, and 
respect that positively im-
pacts school and communi-
ty.   
  
Demonstrate decisions 
based on greater good even 
if not good for them indi-
vidually.   
  
Accept ownership for ac-
tions.  

Responsible Decision-Making continued... 
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SCHOOL SOCIAL AND EMOTIONAL LEARNING  

Considerations: 

• The SEL team should have a core leadership that engaged, efficient, and empowered to implement SEL in your school 
community; the larger team ought to represent many voices in your school community  

• The SEL team is led by the school SEL Champion—empowered by the admin to lead the SEL efforts 

• Be intentional about choosing team members—equity and inclusivity 

• Think about time commitment and willingness to use SEL as a lever for equity    

Role Considerations Core Team 

SEL Champion Full-time school employee with the commitment to attend all meetings and do 
preparatory work.  
 
Organized, big-picture thinker, and leader with passion to improve school climate 
and culture.  
 
High character—trusted and respected by the school community.  
 
Has access to schoolwide data and can skillfully summarize, accurately analyze, 
and communicate data with school community; SEL Data lead.  
 
Equity-minded individual with the dispositions to facilitate learning and experi-
ences to advance equity.  

Yes 

Administrator  If SEL Champion is not an Admin, have a AP or Principal as part of the SEL 
team.  
 
Commitment to engage and support SEL implementation in your school commu-
nity.  
 
Decision-making power to synchronize and ensure SEL is part of larger school 
efforts, not a thing on its own.  
 
Equity—minded Admin to support the school equity efforts via SEL lens.  

Yes 

Teachers 

• Related Service      
Providers  

• Representatives from 
each grade band (ES: 
K-2, 3-5; MS/HS:  
subject areas) 

• Special education 
teachers 

• Special teachers (e.g., 
PE, art) 

• Interventionists  

• Instructional coaches  

• ELL teacher  

Choose teachers that are: 
 
Trusted and represent a range of experiences; representation is priority. 
 
Positive with mutually respectful relationships with other teachers.  
 
Equity—minded professional.  

Choice 

Related Service       
Providers (Optional) 

• Psychologist 

• Social Worker (MS/
HS—encouraged) 

• Speech Pathologist 

 

Optional—choose RSP that: 
 
Has built positive relationships with staff.  
 
Has content area expertise that could be an asset to the team. 
 
Offers adequate availability to attend meetings.  
 
Equity—minded.  

Optional 

DES MOINES PUBLIC SCHOOLS 
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Role Considerations Core Team 

Support Staff 

• Counselor 

• Restorative             
Coordinator 

• Behavior Strategist  

• Community School           
Coordinator 

• SUCCESS 

• Other 

Support staff offer unique perspectives on student life. For example: 
 
School counselor often has strong relationships with students and staff that are 
critical to the effective implementation of Transformative SEL. 
 
Restorative Coordinator is a key player in the creation of school culture and stu-
dent voice at the secondary level.      

Counselor 
Restorative 
Coordinator 

Choice 

Key Relationship 
Partner 

A key relationship partner (KRP) is an individual on your team that can serve as 
an independent source of information to help the team anticipate challenges and 
engage with the community.  
The individuals should be: 
 
Someone recognized as an informal leader by others. 
 
Thoughtful and outspoken about school improvement.  
 
Has influence with school community stakeholders.  
 
Equity—minded.  

Yes 

Out-of-School-Time 
Partners (1 person) 

Choose OST partners who: 
 
Have positive relationships with students and school staff.  
 
Have influence over OST programming.  

Optional 

Community Partners 

• Mental and/or        
Behavioral Health  
Providers/School-
Based Therapists 

• Health Partners 

• Coaches 

Community partners: 
 
Serve as bridge between the school and the surrounding communities.  
 
Help the school extend SEL into other contexts; remind leaders of larger societal 
context.  

Optional 

Families 

• Representation 

Seek family members who represent varied experiences within the school com-
munity with children in multiple grade levels.  
Family members must be equity—minded or have shared values with DMPS.  

Optional 

Students 

• Grade Band 

Remember that sometimes the students who are most readily thought of as 
“leaders” by school staff may not be representative of the student body. Choose 
two to three students who: 
 
Represent the diverse experiences of the overall student body. That is, do not 
simply choose students who excel academically, socially, and emotionally.  
 
Feel strongly about how the school operates.  

Yes (Choice) 

Continued... 

SCHOOL SOCIAL AND EMOTIONAL LEARNING  
DES MOINES PUBLIC SCHOOLS 



60 



61 

SCHOOL SEL TEAM ROLES AND RESPONSIBILITIES     
DURING COMMUNITY GATHERINGS 

Role Responsibilities Teammate 

Assigned* 

Facilitator Facilitates or coordinates the SEL 3-Signature Practices for every gathering.  

Leads the team through the agenda and discussion for each planned item. 

Reviews the team’s working agreements as an initial agenda item. 

Ensures equity of voice.  

 

Time Keeper/

Observer 

Ensures that the team uses its time wisely and sticks to the allotted time for each agen-
da item.  

Redirects the conversation if it goes off task. 

Models fluency and nuanced understanding of SEL competencies in accomplishing 

tasks.  

 

Data Lead Presents data to monitor progress toward SEL goals (e.g., dashboard reports, observa-
tion data, survey results, etc.).  

Leads the team through a discussion about the implications of the data and guides the 
team to identify next steps. (see the CASEL SEL Data Reflection Protocol). 

Ensures the team understands various data methodology and provides context for 

data.  

 

Note Taker 

 

Ensures that conversations, decisions, and next steps are accurately recorded and as-
signed.  

The notetaker sends out notes, action steps, and details about the next meeting as a 
follow up.   

As necessary, the notetaker updates the next agenda. (see CASEL Prepare SEL Team 
Meeting Agendas)  

 

Equity Monitor Monitors air time and social dynamics within the meeting and reports out general ob-
servations (e.g. ratio of comments by gender, by race, by administrator, other staff, 
frequency of interruptions), to the group to ensure all team members are listened to 
and treated equitably.   

Reminds the team to consider the perspectives of stakeholders outside the meeting as 
well—particularly groups that are often marginalized in the school’s decision-making. 

Has touch point with Facilitator prior or after meeting for feedback/collaboration.  

 

3-Signature 
Practices 

Focuses on the “climate” of the meeting by greeting team members as they arrive, 
planning and leading a short welcome activity, and bringing a snack.  

 

DES MOINES PUBLIC SCHOOLS 

https://schoolguide.casel.org/resource/sel-data-reflection-protocol/
https://schoolguide.casel.org/resource/sel-team-agenda/
https://schoolguide.casel.org/resource/sel-team-agenda/
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DMPS                                                                 

SOCIAL AND EMOTIONAL LEARNING                 

PROFESSIONAL DEVELOPMENT  

The DMPS SEL Task Force has created desired goals and learning targets that will guide the social and emo-

tional learning implementation for the next five years. These goals and targets will shape all professional learn-

ing opportunities in support of becoming a model of educational equity and excellence.   

D
E

S
IR

E
D

 G
O

A
L

S
 

• Strengthen adult SEL knowledge and skills; build cultural competence.   

• Build adult capacity to hold ourselves and others accountable to utilize SEL as lever for equity.   

• Implement SEL strategies in all DMPS professional learning, functions and meetings with con-
sistency and integrity.   

• Foster safe, transparent, and equitable learning and working environment.   

• Enhance individual and organizational leadership, direct policies, foster safe culture, and allocate 
resources to empower learners and adults.   

• Reflect on and understand individual belief systems and how they align to the district’s vision, 
challenging personal growth and application in our daily work.   

L
E

A
R

N
IN
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 T

A
R

G
E
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S

 

• I (adults) recognize, apply, and model SEL competencies in my interactions with students, col-
leagues, and families/caregivers.  

• I understand and use SEL as lever for equity.   

• I have the skills to practice and support restorative practices in my work.   

• I use SEL strategies (i.e., 3 signature practices) in all aspects of my work.   

• My foundational understanding of SEL incorporates aligned priorities (equity, MTSS, brain re-
search, and restorative practices).   

• I understand how SEL competencies are woven through all my interactions with colleagues, stu-
dents, families, and community partners.   

• I feel supported and engaged in my personal and professional development.   
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Think. Learn. Grow. 

“My mission in life is not merely to survive, but to thrive; 

and to do so with some passion, some compassion, some 

humor, and some style.” 

Maya Angelou 


